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Hypothetical ASD Middle School Student (Alex)

1) Routine, Structure, and Predictability

Strengths
Alex adheres closely to established classroom routines and procedures. He 

remembers the rules and strives to follow them, he completes his assignments on time 
and according to the standards set forth in the rubric, and he comes to class prepared. 

Alex has trouble adjusting to new routines, surprises, changes in routine, or a 
breakdown in structure. He likes things to be predictable, clear, and orderly. When there 
is a breakdown in the normal routine, when the day is too chaotic, or when Alex’s 
schedule is too full of new things, he becomes overwhelmed. This may be indicated by 
a change in his level of responsiveness (e.g., slow to answer), the appearance of 
inattention to teacher instruction or direction (seems preoccupied, distracted), excess 
talking or silliness, withdrawal from peer interaction (expresses a preference to work 
alone), overreaction to making mistakes or being corrected, increased rigidity in the way 
things need to be done, “spacing out,” and slow to get started on his work.

Alex learns best when rules are explicitly stated and classroom procedures (e.g., 

that are structured, organized, and follow a predictable way of doing things, including an 
established routine for class lessons and assignments. It helps to provide a syllabus of 
the order of topics to be covered, the type of projects that will be required and when 
they are due, and when tests and quizzes will be given. It also helps when changes in 
routine (e.g., changes in groups) are announced a few days in advance.

2) Learning Style

Strengths
Previous testing has shown Alex to be in the Superior range of cognitive 

functioning, with outstanding skills in math and reading. He retains what he has learned 
over a long period of time, especially if he has read it, and he has an excellent memory 
for detail. Alex excels in rule-guided learning. He can write an excellent paragraph 
because he was provided with a template that showed the type of sentences needed, 
the proper arrangement of those sentences, and the amount of supporting detail 
required. He is a strong visual learner when visuals provide structure to the information 
that is being presented. 
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Alex can become overly focused on details—the accumulation of all the facts—
and lose sight of the “big picture.” He can listen to instruction or read a book and feel 
that he understands everything, because he retains so much information, but then miss 
the main point. In addition, the processing of spoken language is often somewhat 

spoken language, trouble sorting essential from nonessential detail, and because Alex 
may lose sight of the “big picture” or main point. 

discovery.

Alex still has trouble organizing his thoughts for writing, putting them into some 
form of hierarchy. He doesn’t know where to begin and what to include. He may have a 
very sophisticated understanding of the material but he is often at a loss when it is time 
to show this with a report or essay.   

It helps when Alex is given the “big picture” or conclusion at the start of the 
lesson, along with the appropriate organizational structure (e.g., template, outline, 

shown explicitly how to do something (e.g., a math 
operation) then he is provided with the explanation or understanding of why it works that 
way. It is better when he is told the point of the lesson (e.g., “This is all about what 
happens in societies when a particular group is oppressed) before it begins, rather than 
have him arrive at the point after integrating information from the lesson. Better 
integration of material occurs when the organizational structure is provided ahead of 
time and when charts, tables, graphs, completed examples, models, and other visual 
organizers are used to support the verbal part of the lesson. 

It helps when teachers distinguish important and essential information from less 
essential information, and Alex will need a great deal of assistance with note taking. 
During this time when Alex is still learning how to take notes—more instruction of an 
explicit nature will be necessary—it is helpful to have the information from the lesson on 
the board in note form as the lesson is being taught.

It helps when Alex is provided with actual examples of exemplary work to guide 

organize his information. When he is given a format to follow, an example to use, and 
when the teacher monitors his progress (check points at various stages of completion), 

3) Social Interaction
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Strengths
Alex now does very well socially, the area most affected by Asperger's 

Syndrome. He is fair minded; he tries to do what is right, and shows a great deal of 
empathy. He is kind, considerate of others, and very helpful when asked. He is sought 
after by his peers and he makes friends everywhere he goes. Still, it is never easy for 
him. 

Alex may miss some social cues (e.g., continue joking about something that is no 

His conversation is sometimes one-sided, and when he is recounting an event or telling 
about something he may leave out key information that the listener needs in order to 

Alex is particularly unassertive when approached by classmates who may want 
to fool around or tease another student. He always feels bad about these incidents, and 
comes home stressed out after they have occurred, but his efforts to resist are not 
sophisticated enough.

Alex is reluctant to ask for help because he doesn’t want to stand out as different 
and because he believes that the teacher will judge him harshly (“She’s going to think I 
wasn’t paying attention–nobody else is asking for help”). Alex can become quite 
panicked and overwhelmed about a problem that could easily be cleared up by a 
discussion with the teacher. However, social/ pragmatic communication can be so 

if it requires him to initiate discussion with the teacher.

Alex is unsure of himself in many social situations and his behavior in these 
situations–he may turn away, become quiet or unresponsive, act in an awkward 
manner–can be confusing to others. He has a hard time accepting a compliment, being 
singled out for praise, exchanging social greetings, engaging in “small talk,” being a 
spokesperson for his group, and handling social overtures of others. 

It is helpful to monitor Alex’s work in groups to ensure that he is well integrated 
into the group and processing the various social demands. He will have limited ability to 
pull together a disorganized group (it will stay disorganized and Alex will become 
stressed out and work alone) so care should be taken to ensure that the groups he 
works with are monitored for organization. When Alex appears awkward in social 
situations it is helpful when the teacher tactfully guides him through it–telling him to 
speak up or face the person, or helping him with the proper response.

It helps when the teacher checks periodically with Alex regarding his progress 
with an assignment, his understanding of instructions, and his comprehension of the 
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When a seating arrangement is not working out Alex will appreciate it if the 
teacher makes a swift change.

Home-School Collaboration

Alex’s success in school has been enhanced greatly by a close working 
partnership between home and the school staff. Frequent parent-teacher 
communication (e.g., notes, e-mail, schoolnotes.com, telephone calls) has prevented 
minor problems from escalating to major proportion and it has averted many potential 
“melt downs.”
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