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Impulsive Responding Program

This program is designed to increase greater self-control in students who are verbally 
impulsive. This includes behavior such as, frequent interrupting by letting thoughts turn 
into unsolicited comments, speaking out and sharing ideas without waiting to be called 
on, and asking questions without first raising a hand and getting permission. 

The Impulsive Responding Program is a type of "Coupon Program", as described in the 
ADHD section of https://kevinplummerphd.com/. Not every student who is an impulsive 
responder has been diagnosed with ADHD, but most students with ADHD are 
challenged by impulsive responding, so it is important to understand ADHD before trying 
to implement this program. Please refer to the following article (https://
kevinplummerphd.com/adhd-coupon-program/) for a complete description of the 
Coupon Program, the role it plays in supporting students with ADHD, and program 
implementation guidelines. Also, refer to the Micro Goal Program for additional insights 
into motivating students to change habits https://kevinplummerphd.com/micro-goal-
programming/. 

Impulsive responding can easily be classified as misbehavior or a conduct problem, so 
it is often treated with various forms of discipline and limit setting (negative 
consequences following the behavior). That approach runs the risk of shaping a 
negative student identity and creating negative relationships between the student and 
the teacher and the student and other students. Furthermore, without a focus on the 
skill needed to replace the "conduct problem", success is extremely unlikely. 

Instead, we want to treat the problem like a skill deficit and a bad habit, which provides 
hope that the skill can be improved and the habit reversed. Programming involves skill 
practice and the student's efforts are supported by recognition and reward. In addition to 
recognition (which shapes a positive student identity) and reward (earning credit, a 
feeling of success); support for developing this new skill also includes scripted verbal 
feedback and redirection (for better internalization/memory management) and 
continuous visual feedback (for self-monitoring). Taken all together, this has the 
potential to be a much more potent program than a discipline/negative consequences 
approach. 

A key component of this program is comprehension, i.e., increasing student awareness 
of the social conventions about responding in class (as well as awareness of the extent 
of the problem), and helping the students understand the level of effort it will take to 
remedy it. For more information about the role of social comprehension in the 
development of improved student behavior, see Improving Comprehension of the 
Nuances of Routines. As with other therapeutic programs that incorporate social 
comprehension, the Impulsive Responding Program materials include a comprehension 
guide in the form of an impulsive responding book (read several times before 
implementing the program, then put aside) and an impulsive responding story (reviewed 
as needed throughout the program). There are also impulsive responding coupons 
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which serve as the visual feedback mechanism, as well as the reward mechanism (the 
earned coupons can be put toward a reward). 

The pages of the impulsive responding book are "two up" on the page so they can be 
printed and then cut in half and stapled into a guidebook. This Comprehension Guide 
should be read with the student a few times. The Impulsive Responding Story has the 
same content, but it's condensed into a few sheets of paper. This might appeal more to 
older elementary school and middle school students, and it's easier (than the 
guidebook) to reference quickly when needed (or to review after an unsuccessful 
coupon period). 

Once the student has an understanding of the problem and the solution from the 
guidebook or story, staff should be ready to support the next opportunity for skill practice 
(perhaps the next group lesson). Remind the student about the routine for participating 
with permission, rather than responding impulsively, and provide the coupon which 
shows this routine. Throughout a short academic period (e.g., 20 minutes) periodically 
check off a box if the student has refrained from impulsively responding. In addition, 
check off a box if the student has participated appropriately (e.g., raised a hand, waited 
to be called on, and added a relevant comment). Each instance of reinforcement should 
be accompanied by pointing to the visual and commenting with a phrase similar to the 
coupon (e.g., "I'm giving you credit because you waited to be called on and your 
comment was connected to what we're doing."). 

Within a 20-minute period of no impulsive responding it is expected that all the credit 
boxes would be checked. However, with an abundance of skill practice (many instances 
of appropriate participation), one coupon could be completed and another one started 
within the same 20-minute period. Any partially completed coupons can be saved until 
the next opportunity. Any completed coupons can be put aside and used for double 
credits (sometimes people create a coupon bank and decide that a certain number of 
coupons can be used to earn a reward).

Instances of impulsive responding (using the definition in the comprehension guide) are 
followed by putting an X in one of the "reminders" boxes ("Remember, raise your hand 
and wait to be called on next time."). When there is only one box left in the reminders 
column the student should be told how much time is left and that the next reminder will 
fill all the boxes, so it will have to be a "try again" ("You have 5 more minutes and only 
one box left, so let's have you use your filter so you don't have to try again with a new 
coupon."). If all the "reminders" boxes are filled before the credit boxes are filled, the 
coupon is discarded (the credits on the coupon are not counted) and a new one is 
started.

Students who are successful with ease with the current coupon can graduate to 
extended coupons. Simply add another row of boxes under the credit boxes and use the 
coupon for a longer period of time (do not increase the number of "reminders" boxes).


