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Level of Intensity of Therapeutic Support for Perception 
 
             5                    4                     3     
 
                         Minimal                             A little                             Moderate     
 
 
 
 
 
  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 

 

 

 

 

Details of relevant social context 
are occasionally identified for the 
student. Staff occasionally reorient 
the student to present events. Staff 
occasionally describe (in objective 
terms) what is happening right in 
front of the student. Student 
occasionally “jumps to the wrong 
conclusion” and needs staff 
guidance to stop and think before 
acting on misperceptions. Visual 
supports and structured routines 
are occasionally emphasized to 
clarify perception. The direction to 
“look” and the reminder of “right 
now we are. . .” are sometimes 
used throughout the day. Students 
are occasionally given extra 
processing time to find their place in 
the routine and to figure out what is 
happening. Student is occasionally 
encouraged to take time before 
responding. Students are 
occasionally reminded about 
expected behavior, which is 
embedded within routines. 
Clarifying perception is sometimes 
a part of identity shaping for this 
student. Clarifying perception is 
sometimes a part of managing 
student memory. 
 
 

Details of relevant social context are 
sometimes identified for the student. Staff 
sometimes reorient the student to present 
events. Staff sometimes describe (in objective 
terms) what is happening right in front of the 
student. Student occasionally uses reset 
breaks during the day to clarify 
misperceptions. Student sometimes “jumps to 
the wrong conclusion” and needs staff 
guidance to stop and think before acting on 
misperceptions. Visual supports and structured 
routines are emphasized to clarify perception. 
The direction to “look” and the reminder of 
“right now we are. . .” are used many times 
throughout the day. Students are sometimes 
given extra processing time to find their place 
in the routine and to figure out what is 
happening. Student is sometimes encouraged 
to take time before responding. Care is used 
by the staff to communicate clearly and to use 
multiple cues to avoid triggering a 
misperception. Students are sometimes 
reminded about expected behavior, which is 
embedded within routines, and sometimes 
these behaviors are written down as a visual 
support. Student occasionally dissociates or 
breaks from reality and must engage in a 
“grounding” routine. Clarifying perception is an 
active part of identity shaping for this student. 
Clarifying perception is an active part of 
managing student memory. 
 

 

Details of relevant social context 
are rarely identified for the 
student. Staff rarely need to 
reorient the student to present 
events. Staff rarely need to 
describe (in objective terms) what 
is happening right in front of the 
student. Student rarely “jumps to 
the wrong conclusion” and needs 
staff guidance to stop and think 
before acting on misperceptions. 
Structured routines are 
occasionally emphasized to clarify 
perception. The direction to “look” 
and the reminder of “right now we 
are. . .” are rarely used throughout 
the day. Student rarely needs 
extra processing time to find 
his/her place in the routine and to 
figure out what is happening. 
Students are occasionally 
reminded about expected 
behavior, which is embedded 
within routines. Clarifying 
perception is rarely needed in the 
process of shaping student 
identity. Clarifying perception is 
rarely needed in the process of 
managing student memory. 
 
 


